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This guidance aims to assist Module Leaders and Lecturers/Tutors to produce effective feedback for both formative and summative assessments by setting out principles and practical tips.
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Assessment can be divided into:
· Summative assessment: Assesses the students’ achievement of intended learning outcomes. In credit-bearing modules, summative assessments typically contribute to a student’s grades.
· Formative assessment: Prioritises monitoring student learning against the intended learning outcomes, and providing feedback to help students improve. These assessments can range from formal and substantial elements listed on the Module Descriptor (e.g. presentations, mock tests, etc.), to informal and short activities which may only be a short part of an individual session (e.g. group activities, questioning, etc.). 
This dichotomy often blurs, such that a summative assessment can also often have formative functions (e.g. a project proposal summative assessed early in a module may also have a formative purpose in helping a student and their project before their final summatively-assessed project report).
The three common purposes of assessment can also be expressed as assessment of, for and as learning:
· Assessment of learning: Judges the students’ achievement of intended learning outcomes.  A key element of summative assessment.
· Assessment for learning: Helps to check a student’s learning and provide support on how to develop further.  Characteristic of formative assessment.
· Assessment as learning: Employs assessment directly as a learning and teaching activity.  This approach frequently features students assessing their own work or that of peers.
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Assessment feedback is the method by which an assessor (usually the teacher/lecturer) communicates to the assessed student the strengths and limitations of their assessed work and provides them with support and guidance in order to improve their performance further. 
Effective feedback, which prioritises the next steps in a student’s development, is often called feedforward.
Assessment feedback can also have a formative or summative purpose.  As the Information Technology University of Florida states that, in its purest form:
“Feedback is considered formative if learners are subsequently allowed additional opportunities to practice or resubmit their work. 
“Summative feedback is provided at the end of the learning process and serves to provide students with an overall assessment of their learning.”
Note that these definitions refer to these types of feedback in their purest forms.  In reality, these purposes often blur. Effective feedback given to a student on an assessment often adopts both purposes to some extent.  
For instance, feedback provided on a summative assessment will contain summative feedback indicating how well they have met the learning outcomes, the assignment brief, the submissions strengths and weaknesses, and so on.  But it will also often include formative feedback, ideally with a focus on feedforward.  This could indicate what the student could do to improve this assignment further, as well what they might do in similar or related work later in the module, programme or in their subsequent professional practice.
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John Hattie’s (2015) meta-analysis of over a thousand studies ranks 195 influences on student achievement by which of them are evidenced to have the highest effect on learning.  Of these, providing feedback to students ranks as the 15th most effective influence, and providing formative assessments ranks as the 16th.  Both are within the top 10% of the most effective interventions on student outcomes.
This evidences that effective formative assessment and feedback can be among the most impactful interventions a teacher can implement to aid their students’ learning and to help them achieve the strongest grades.

What do students want?
The National Union of Students (NUS) have produced an Assessment and Feedback Benchmarking Tool which is a good indicator of what the student body want from assessment and feedback.  The ten principles include:
· Feedback quality: Feedback should be constructive, helpful and detailed, to enable a student to understand why they received the mark they got and what to do to improve for next time.
· Formative assessment and feedback: There should be opportunities for feedback on work that doesn’t contribute to the overall degree mark, in order to facilitate learning.
The National Student Survey (NSS) is a national survey which monitors the student experience.  It includes a section focused on assessment feedback, and in 2024 the questions included two questions focused on feedback: 
· How often have you received assessment feedback on time? 
· How often does feedback help you to improve your work? 
· This indicates that students value formative assessment opportunities, as well as high-quality feedback which prioritise formative and feedforward purposes.

What does Bath Spa University Require?
The Bath Spa University Assessment and Feedback Policy echoes similar priorities.  It states that:
1b) Feedback will be: 
i) Clear and legible, so that students understand their performance in relation to specific marking criteria. 
ii) Constructive, so that students understand how they could have improved the current piece of work and are able to be reflective and apply feedback to their learning to improve their future work. 
iii) Formative, involving assessment that constitutes a learning experience in its own right and is not usually included in the formal grading of the work. 
iv) Summative, involving assessment undertaken at the end of a period of learning in order to generate a grade that reflects the student’s performance. 
v) Provided within the required timescales and no later than the date published in advance to students. 
vi) A mechanism to encourage students to reflect critically on their work, act as a dialogue between students and tutor, and motivate students.
This policy also requires that:
2j) Students should be informed of the provisional marks/grades and feedback for all summative assignments within 15 working days (within 30 days for dissertations and major projects) from the specific deadline date set for submission. Where an educational partnership is carrying out internal moderation in addition to University moderation, this period may be extended, by the relevant Head of School, to up to 20 working days.
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Effective feedback should support students’ learning by identifying both strengths and weaknesses in a student’s academic performance. Where weaknesses have been identified, advice on approaches to improving academic performance can helpfully guide students’ learning and practice. 
Three overarching priorities in giving feedback are to: 
1. Build confidence and provide motivation.  This could include identifying specific areas of strength.
2. Identify and correct errors or weaknesses.  This could include identifying specific areas for development.
3. Provide instruction.  This is in effect the feedforward element, indicating how a student could do this better in future.
This could form a basic three-part structure for giving feedback.
The following list sets out principles of effective feedback. Each principle typically applies to both formative and summative assessments.  Effective feedback:
· Helps clarify what good performance is in relation to goals, criteria, expected standards.  This includes how well has this work met the relevant learning outcomes and assignment brief.
· Facilitates the development of self-assessment (reflection) in learning.
· Delivers high quality information to students about their learning.
· Motivates and encourage positive approaches to improving learning and performance.
· Provides opportunities to close the gap between current and desired performance.
· Provides an opportunity to gather information that can be used to help shape teaching.
· Provides institutional assurance of the academic integrity of a students work. A student’s work must be their own.
Some additional practical tips on how to provide effective feedback are below.  Feedback should:
· Be individual to the learner and tailored according to the learner’s performance.  
· Comments on the submission/assignment/work and not on the student personally.
· Be consistent across the module and ideally also the programme.  (Consider for instance the length, language, format, style, and so on.)
· Focus on a small number of specific successes, areas for improvement, and next steps (e.g. 3 of each?).
· Clarify the support available to students and ensure that all students have access to the same level of academic support.
· Signpost learners to additional support where necessary (e.g. academic writing skills support, English language support).
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It can sometimes be difficult to know how much support to provide to students through formative feedback.  This is especially difficult where a student submits part of their work as a formative assessment, and later submits similar or related work as a summative assessment (e.g. a project proposal and then a project report, a plan or draft essay and then the complete essay).  This is something that a module team should consider and discuss in detail so that they are aligned in their support and expectations.  Consider especially the above guidance that:
· A student’s work must be their own.  Assessments should be implemented to allow a student to demonstrate their own learning against the learning outcomes.  A tutor can, for instance, highlight areas where a student could develop their work and suggest how they could do this.  A tutor should not write or edit a student’s work for them.
· Support should be consistent.  If there are different tutors on a module, each should provide equitable support to their students.  Different students on the same module should not have different levels of support.  Support should ideally also be comparable across a programme of study, so that students have a clearer understanding of what support to expect. 
Related to the above, if support is available for tutors to comment on draft work, it should be clear to all students and tutors how much work can be reviewed, how many times and what support can be provided.  This should be consistent across the module.  As an indication of what could be reasonable, note that Bath Spa University’s Academic Skills team provide “up to two appointments per assignment, or up to four for a dissertation”.
You should also be cautious of self-plagiarism.  As explained in the Academic Misconduct Policy, this includes:
“Submitting your own previous work (in whole or in part) from another course / module, even if this is from a different institution. This is sometimes known as 'self-plagiarism' or 'double-counting'.”
In essence, students should be cautioned that work which is submitted for a summative assessment should not be submitted again for any other summative assessment (even if in another module, programme or at another university). 
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This guidance, especially the principles of feedback and practical tips, draws upon several sources:
· University of Edinburgh’s Institute for Academic Development (2014) Principles of Good Formative Assessment
· Juwah, C. et al. (2004) Enhancing Student Learning Through Effective Formative Feedback.
· University of Manchester (2017) How to use formative feedback to help students achieve better marks in summative assessment
· Nicol, D.J and D. Macfarlane-Dick (2007) ‘Formative assessment and self‐regulated learning: a model and seven principles of good feedback practice’, Studies in Higher Education, 31(2), pp.199-218.
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